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Section 1. Institutional Mission and Student Body

Georgia Southwestern State University’s (GSW) mission is to “cultivate excellence in learning
and teaching that encourages intellectual, personal, and social growth for students, faculty, staff,
and the community.” The primary service region of Georgia Southwestern State University
(GSW) consists of Sumter County and the seven counties contiguous with it: Crisp, Dooly, Lee,
Macon, Marion, Schley, Terrell, and Webster counties. The majority of these counties are among
the poorest counties in the state of Georgia. Therefore, majority of GSW'’s student body are Pell
eligible or First-Generation college students. Our focus is on cultivating growth in these high-
risk student groups specifically, while improving retention, progression, and graduation rates for
all GSW students. The strategies GSW pursued during the first five years of Complete College
Georgia were chosen to cultivate excellence and persistence in all GSW students.

GSW’s total enrollment in fall 2016 was 2974. At that time, the gender distribution of the student
population was 64.9% women and 35.1% men. The ethnicity of the fall 2016 student population
was 64.5% White, 26.2% Black, 2.8% Asian and Pacific Islander, 4.3% Hispanic, 1.7%
Multiracial, 0.2% Native American and 0.3% Unknown. Approximately 42% of GSW
undergraduates receive Pell Grants; 52% are First-Generation college students (no
parent/guardian with bachelor degree or higher); 20% began college for the first time as adults
(25 years old or older); and 26% are age 25 or older. The majority of our undergraduates
(69.2%) are classified as full-time (taking 12 or more hours); 32.4% live on campus; 50% are
enrolled in one or more online classes; and 23% are enrolled exclusively in online classes. These
populations are also representative of our recent graduates. Out of the undergraduates who were
awarded bachelor’s degrees in FY17, 57% had received the Pell grant while enrolled at GSW,
54% were first-generation students, and 26% were 29 or older at the time of graduation.

This past year, GSW has concentrated upon five high-impact strategies targeted at improving
growth, retention, progression, and graduation in our most vulnerable students, many of which
will also positively impact all GSW students. We have re-established our summer bridge
program, now called the Hurricane Jumpstart Academy, as a more comprehensive experience for
the students in the program. As part of our participation in Gateway to Completion, we have
begun a comprehensive redesign of our MATH 1111 College Algebra course to improve pass
rates and thereby improve retention and progression rates, as well. A personal finance education
program, established as a pilot in 2014-15 by GSW'’s Career Services Office, continued to
expand in 2016-17. This program is important because although all student are vulnerable to
financial issues to some degree, Pell-Eligible and First-Generation students are especially. We
began getting encouraging assessment results for GSW’s Windows to the World Program that
suggest our students are experiencing gains in their intercultural knowledge and communication
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skills. Lastly, GSW continues to use and improve our use of the Beacon Early Warning System
to monitor student academic success and intervene to support at-risk students, and the Canes
Connect Student Engagement System to encourage engagement in campus and community
activities.

Section 2. Institutional Completion Goals, High-Impact Strategies & Activities

High Impact Strategy #1: Hurricane Jumpstart Academy

The Hurricane Jumpstart Academy is a summer bridge program designed to help presidential
exceptions transition from high school to GSW as smoothly as possible.

Completion Goal

The institutional goal for this program is to make access a meaningful opportunity for students
who might not otherwise start at a four-year university by not only giving them access, but also
giving them the additional support they need to thrive.

Demonstration of Priority or Impact

GSW staged its first summer bridge program just prior to orientation in fall 2014, and our
retention rate for the fall 2014 cohort was higher than it has been for any cohort since 2007.
While we are not asserting that this program was the sole cause of the 2014 retention rate, we
believe it was a contributing factor, responsible in part for the less impressive numbers for the
2015 and 2016 cohorts.

Summary of Activities

The 2014 summer bridge program was presented as a one-week academic skills and engagement
“boot camp.” Although this program was apparently successful in improving retention, it was
funded through a grant and it was decided that this was not a sustainable model. In 2017 GSW
developed and implemented a more traditional summer bridge program similar to those used by
several USG institutions. For this program students admitted as presidential exceptions were
invited to participate. All students enrolled in two courses (ENGL 1101 and SOSC 1101) during
a five-week summer semester. Students were encouraged to live on campus and all residential
students were housed on the same floor. Students were also presented with a variety of academic
skills classes and were required to attend tutoring for both courses. There were also a variety of
activities on and off campus to help encourage engagement with the campus community. Each
week of the program students also participated in a service learning activity in the Americus
area.

Measures of Success and Progress

It is far too early to assess any effects on retention or graduation from this program. However, all
of the students who participated in the Hurricane Jumpstart Academy successfully completed
both of the courses and all have enrolled for the fall semester. Feedback from the students was
universally highly positive. The faculty members who taught the two courses reported a
remarkable level of engagement among the students and found it a highly positive experience.
We will track the progression of these students for comparison with presidential exceptions in
the same cohort who did not participate.

Lessons Learned

Planning for the 2017 Jumpstart Academy began fairly late in the 2016/2017 academic year. This
limited our ability to advertise the program to potential student participants. The main lesson has
been that we need to initiate communication with the students much earlier in the year and take
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additional steps to ensure solid commitment to the program. We also found that a brief overall
orientation session would be helpful.

Point of Contact

J. Kelly McCoy, Dean, College of Arts and Sciences

High Impact Strategy #2: Gateway to Completion Redesign of MATH 1111

MATH 1111 College Algebra is among the gateway courses at GSW with the highest DFWI
rates historically, so it was a natural choice for our participation in the USG’s first cohort of
Gateway to Completion institutions.

Completion Goal

The redesigned MATH 1111 is part of a two-pronged strategy to increase persistence and
progression by restricting the delivery of MATH 1111 primarily to STEM majors, and to get
non-STEM majors in the right Core Area A2 course by adding MATH 1001 Quantitative
Reasoning as a Core curriculum option.

Demonstration of Priority or Impact

MATH 1111 College Algebra is a gateway course for many STEM majors, especially the more
unprepared students, so this redesign may affect the timely progression of significant numbers of
our STEM major candidates and therefore increase degree productivity in some of GSW’s lower
producing programs.

Summary of Activities

2016-17 was GSW’s first full year of the three-year Gateway to Completion course redesign
cycle in which the activities encourage a comprehensive consideration of the current state of the
course slated for redesign and of ways to improve the delivery and outcomes of the course.
GSW’s MATH 1111 course-level committee worked through six sets of Principles and Key
Performance Indicators during spring 2017 and the G2C steering committee facilitated three
synthesis meetings that lead to a comprehensive report on the current state of MATH 1111 and a
set of recommendations for improvement. The final version of this report is currently in progress.
In addition, GSW undertook two parallel and complementary course design efforts. Discussions
during the first year of the G2C process also led the Department of Mathematics to propose the
inclusion of MATH 1001 as an Area A2 option in GSW'’s Core curriculum. MATH 1001 was
approved by the USG General Education Council for inclusion in Area A2 of GSW’s Core
curriculum at the council’s July 2017 meeting, and is being taught for the first time in fall 2017.
This move complements the G2C redesign of MATH 1111 by implementing the Regent’s
Advisory Committee on Mathematical Subjects recommendation for MATH Pathways. Finally,
GSW’s Mathematics department is also undertaking a redesign of the co-requite support class
MATH 0999 and developing the co-requisite support class MATH 0997 to complement its
comprehensive redesign of GSW’ Area A2 curriculum that promises to improve success rates in
that area of the Core for all GSW students.

Measure of Progress and Success

GSW’s primary measures of success for this strategy are the overall DFWI rate for MATH 1111,
as well as the success rate of first year students in the course, defined as percentage of student
receiving an A, B, or C in the course during fall term. The DFWI rate in MATH 1111 during
2014-15 was 34.9%, while the success rate for the 2015 cohort of incoming freshmen was



71.8%. GSW monitors these measures on a year-to-year basis. GSW’s long-term goals are to
decrease DFWI rates to below 25% and increase first-term freshmen success rates to above 80%.
Lessons Learned

The primary lesson learned is that GSW needs to devote more resources to faculty development
to bring greater awareness to all its faculty of high-impact pedagogical strategies with emphasis
on developing its MATH faculty. We will be initiating series of symposia on engaged-learning
strategies during the 2017-18 academic year. In addition, we hope to be able to undertake G2C
redesign on two other courses, ENGL 1102 Composition Il and BIOL 1107 Essentials of
Biology during 2017-18.

Point of Contact

Lynda Lee Purvis, Interim Vice President of Academic Affairs

High Impact Strategy #3: Financial Literacy Course

The GSW Office of Career Services provided a financial literacy course for the third year that
was a non-credit and voluntary course. Participating students learn the importance of managing
their financial resources well and completing college while hearing about saving for emergencies
and school expenses, budgeting, avoiding credit card debt, “wants,” “needs,” and more. They
learn how to make effective financial planning decisions in the future.

Completion Goals

Increased financial literacy among all students will result in increased persistence and
progression towards degrees since financial difficulties are a major cause of students stopping
out of college. Financial literacy also aligns with GSW strategic plan goal of “expanding high-
impact teaching and learning experiences” in and out of the classroom.

Demonstration of Priority or Impact

Forty-two percent of GSW’s fall 2016 students were Pell Grant recipients, fifty-one percent were
First-Generation students, and twenty-six percent were non-traditional students who likely have
more financial responsibilities than traditional college students. Moreover, all students, not just
those students identified by both CCG and GSW as critical to the success of our efforts, should
benefit from a higher level of financial literacy. Importantly, offering the course to the entire
student body in a broad-based manner will remove the stigmas that may prevent students from
seeking help as recommended in the CCG-BFA resource, and has the potential to have a
significant impact on all students.

Summary of Activities

In 2016-17, GSW'’s Career Services Office purchased annual site license for the second year for
the Foundations in Personal Finance materials, and incorporated financial literacy into the
Hurricane Force Program, which guides students in career planning throughout their years at
GSW. Career Services also introduced the topic of financial literacy in classes and group
presentations, and at each Preview Day, as well as at Storm Day orientations for fall term 2017.
Career Services offered the program in the evenings, as well as by appointment.

Measures of Progress and Success

Tracking student attendance and administering a pre- and post-test at each presentation are
interim measures of success. Tracking progression and graduation of students who attended
presentations for comparison with those who did not are long-term measures of success.



During 2016-17, 33 students attended more than one session of the financial literacy program: 9
students attended 2-4 sessions, 4 attended 5-8, and 6 attended 10-12, which qualified each of
them to receive a certificate of completion. In addition, one UNIV 1000 orientation instructor
used a session from the program in class to help students concerned with their finances. Other
partial sessions were used by one instructor in a Business class of approximately 35 students and
another was used as a part of “Money Talks” presentation for Pines Residence Hall. All students
in each session showed improvement from Pre-Tests to Post-Tests. Students from the 2014
freshmen cohort, the first to be exposed to the program, will begin graduating in spring 2018,
giving us the first long term results for this program.

Lessons Learned

The primary lesson learned is that Career Services must find more effective ways to promote the
program. One strategy that is being pursued is to add a Financial Literacy component to UNIV
1000, GSW’s freshmen orientation course, which will promote the program to all new students.
Since students who took the course reported that they participated in the series because they
received an email invitation or because their parents recommended it after seeing postings on
Facebook and hearing about the program on Storm Day, Career Services will continue its efforts
in these areas. Based on feedback from a presentation at University of North Georgia’s
“Investing in a Culture of Financial Literacy” Conference, the GSW Career Services Director is
considering renaming the program to make it more appealing or understandable to college
students. Another possible promotion strategy may be to use information regarding the negative
effects of poor financial management on careers to promote the importance of developing
personal finance skills to faculty and students.

Point of Contact

Sandra Fowler, Director of Career Services

High Impact Strategy #4: Beacon Early Warning System and Canes Connect Student
Engagement System

GSW uses Beacon and Canes Connect, two software solutions from Campus Labs, to monitor
student performance in classes, to provide timely interventions for at risk students, and to
improve student engagement in campus social and co-curricular activities. Instructors use
Beacon to raise alerts on student who are performing poorly in classes, and advisor and other
members of student success networks use the alerts to intervene with students who need
additional support to succeed in classes. Canes Connect, GSW'’s branded version of the Engage
student engagement platform, is used by a variety of campus and community groups, such as
student organizations and the local chamber of commerce to advertise and track participation in
both on- and off campus events. Data on student involvement in such activities is also available
to advisors in the individual student profiles of their advisees in Beacon.

Completion Goals

Beacon provides one tool to increase persistence and progression through engaged, hands-on
advising of students. Canes Connect gives GSW a way to encourage students to become
involved in campus and community events, and to track that involvement. Campus and
community engagement are essential parts of GSW’s strategic plan because they are essential to



producing well-rounded graduates and because campus and community involvement increases
student persistence and progression.

Demonstration of Priority or Impact

Since all members of the GSW campus community, including all students, faculty and staff have
access to both Beacon and Canes Connect, these systems have the potential to impact the
persistence and progression of all GSW students significantly.

Summary of Activities

This past academic year was GSW'’s third year using both Beacon and Canes Connect. During
the period from August 1, 2016 to May 31, 2017, GSW faculty members raised 1024 alerts in
Beacon, the majority of which alerted advisors and other members of students’ success networks
to academic performance or attendance issues. Some member of a student success network or the
system administrator lowered every alert, but the average time to lower the alert was more than
30 days. The system administrator only lowered alerts after the term was complete when an
intervention was no longer possible.

Student organizations and other campus units used Canes Connect to schedule, advertise, and
track campus events. For instance, the Windows to the World Program scheduled and advertised
all Windows to the World seminars during 2016-17 using Canes Connect. The Director of
International Programs also used Canes Connect to track attendance at the seminars and to send
follow-up surveys to attendees. However, only about 20% of student organizations are using
Canes Connect in 2016-17, but that was up by 10% over 2014-15.

Measure of Progress and Success

GSW will ultimately measure the use of Beacon and Canes Connect by increases in student
persistence and progression, but since each system is only part of larger strategies to improve
advising and to increase student involvement, GSW tracks usage and other measures of activity
in the systems as proxy measures of success. For Beacon, the most relevant proxy measure is
time necessary to lower an alert, which indicates that an intervention has occurred in a timely
manner. Overall usage of the notifications is also relevant. During the first year of usage, the
average time to lower an alert was 52 days, and while the average time to lower an alert has
decreased substantially to 30 days, the average length of time is still much too high. For Canes
Connect, the percentage of student organizations using the platform and the overall number of
organizations registered are the most relevant metrics.

Lessons Learned

In looking deeper into the data about the length of time associated with lowering alerts, it has
become clear that in general interventions for our first-year students happen much more quickly
than interventions for students in the second-, third-, fourth-year who are advised primarily by
faculty members. Discussion with faculty members who are high volume users of the system
suggests that they are often unsure how to respond or intervene, especially when the cause of
academic performance issues is non-academic. In addition, discussion with all system users
suggested that when a student has a large success network it is sometimes unclear to network
members who the primary point of contact for the student should be. To address these issues, a
task force met over the summer to establish protocols for who the primary points of contact are
in student success networks, and for responding to alerts. These strategies will be implemented in
2017-18. It is apparent that the motivation for student organizations to establish themselves in
Canes Connect is low; therefore, the task force recommended that the eligibility of student
organizations to use university facilities for events should be tied to the use of Canes Connect to



schedule and advertise events; this recommendation will also be implemented in 2017-18. In
addition, all campus support services and academic programs are being encouraged to join Canes
Connect as organizations, so that the event calendar in the system can become a central point for
organizing and advertising events aimed at engaging and supporting students.

Point of Contact

Bryan P. Davis, Interim Associate Vice President of Academic Affairs

High Impact Strategy #5: Windows to the World Program

The Windows to the World Program is intended to improve the global knowledge and
intercultural communication skills of GSW students. The primary vehicles for achieving these
goals are the Windows to the World Seminars that are co-curricular presentations, discussion,
and other interactive events on a number of global and intercultural topics. Each first-time
fulltime student who has entered GSW since fall 2014 has been required to attend six Windows
to the World Seminars before graduation.

Completion Goals

The Windows to the World Program helps increase campus involvement and therefore should
have a positive effect on retention and progression. The program also aligns with GSW’s current
strategic plan goal to “increase opportunities for students to engage in . . . co-curricular learning
experiences, and encourage and enable all students to participate,” and the goal to “reinforce a
global perspective for teaching and learning and prepare students for global viewpoints through
integration with the curriculum and engagement activities.”

Demonstration of Priority or Impact

The Windows to the World Program began as GSW’s Quality Enhancement Plan during our
SACSCOC Reaffirmation in 2013-14, and, therefore, is of the highest priority to the institution.
Since all first-time incoming students are required to participate in the program, it has the
potential to impact a large segment of GSW'’s student population. In addition, all students are
invited to attend even those who do not have the Windows to the World requirement or who
have completed the requirement.

Summary of Activities

During the 2016-17 academic year, the Windows of the World Program provided sixteen
seminars including two presentations by GSW students who had studied abroad on their
experiences, an open discussion on Race, a presentation on globalism and nationalism, and a
game night featuring globally themed games. We also collected and assessed written student
reflections from two groups: freshmen who had their first contact with the program and
completers who had attended the required six seminars, sometimes more.

Measures of Progress and Success

The Windows to the World Program is assessed long term by a pre-program/post-program
model. Incoming students in UNIV 1000, GSW’s orientation course, take the Global
Perspectives Inventory survey instrument and write a reflection on their first contact with
Windows to the World. Students who have completed six Windows to the World seminars take
the Global Perspectives Inventory again and write another on how their perspectives have
changed since they entered GSW. As interim measures of the success of individual seminars,
participants fill out surveys the results of which are used to guide the scheduling of future
seminars.



Lessons Learned

Since many students have not progressed satisfactorily in completing their required six seminars,
it is clear that more needs to be done to make students aware of the Windows to the World
program and its benefits. Students need to be more aware of the benefit of intercultural
communication skills as essential skills and the value of having the seminars they attended as
part of the program listed on their transcripts. Highly motivated students have progressed
rapidly, often attending more than six seminars, and have shown significant gains on the Global
Perspectives Inventory and on the capstone reflection assessments. The less motivated students
are the ones in whom we need to increase awareness of the benefits of the program.

Point of Contact

Bryan P. Davis, Interim Associate Vice President of Academic Affairs

Section 3. Reflections, Observations & Plans for Next Year

During the first five years of CCG, GSW has institutionalized a number of our CCG initiatives as
part of our ongoing practices and procedures. The redefinition of Academic Standing, undertaken
by the Office of Academic Affairs, has helped create higher expectations for incoming students
that have some part in increased retention rates. The Division of Student Affairs is now in
regular contact with GSW parents involving them in in student success through communication
of relevant information and solicitation of feedback on student issues. The implementation of
Fifteen to Finish, or Thirty to Thrive at GSW, led to an increase in the number of credit hours
placed in the block schedules of first-time fulltime freshmen from 12-14 credit hours to 14-16
credit hours. This change has resulted in both higher numbers of new students achieving good
standing after their first semester, and increase in both the percentage of students completing
fifteen hours after their first semester and of students completing thirty hours after their first
year. The Storm Spotters program continues to provide incoming students with trained peer
advisors to help them through their first year of college.

As you may have noticed in the foregoing summary of procedure and practice changes from
GSW’s CCG participation, we have focused much of our energy on improving the experience
and the numbers related to first-time fulltime freshmen. This focus, although arguably necessary
in the short term, seems to us to have been the less effective in the long term than a broader view
might have been. We have improved retention and other numbers associated with getting and
keeping new students, but we have not yet seen appreciable increases in our progression and
graduation numbers. The realization that we need to attend to the full life cycle of students led to
the formation of GSW’s Enrollment Management Council, which brings together representatives
of Academic Affairs, Admissions, Financial Aid, Institutional Research, Information and
Instructional Technology, the Registrar’s Office, and Student Accounts weekly to discuss
common solutions to common issues and problems. As a first deliverable, the Enrollment
Management Council drafted a comprehensive Enrollment Management Plan that proposes to
address issues, problems, and solutions related to the full life cycle of a GSW student from being
an admissions prospect to becoming a successful student, from graduating to giving back to the
institution as an Alumni donor. Of particular relevance to CCG is the goals under Dimension 3
of GSW'’s Strategic Enrollment Plan on Student Support and Success:



To increase student retention and progression to graduation, Georgia Southwestern State
University will:
e Goal 1: Further the institution-wide culture of student success until student success
becomes the highest priority for the institution.
e Goal 2: Identify the required conditions for success based upon student population and
ensure these conditions exist across campus
e Goal 3: Develop an integrated retention plan which includes measures for identifying the
causes of individual student attrition and use those results to define and enact intervention
strategies
e Goal 4: Develop a student advising plan that provides support throughout the continuum,
with a focus on retention, student success and graduation
e Goal 5: Develop a more robust faculty-staff development plan to improve teaching and
student support, as well as campus communication and collaboration

Going forward then, GSW will begin to emphasize progression and persistence over retention in
its strategic planning of its CCG activities. In the next year, all of GSW’s academic units will
compose four-year degree plans for all degrees based on two-year course rotation plans
completed in the last year. We will also update our advising plans to place greater emphasis on
the transitions from first to second year and from taking mostly Core curriculum classes to taking
mostly upper division major classes. As a parallel to the renewed advising plan, we will work to
create greater awareness of the Hurricane Force career readiness plan designed by Career
Services to allow students to begin career planning long before they apply for graduation. Since
faculty development is a key to an engaged learning environment, GSW will begin in fall 2017
to implement a five-year plan to have a robust Center for Teaching and Learning with a full-time
director by fall 2022. As one of the first steps taken this year, the Office of President and the
Office of Academic Affairs in association with the Center for Teaching and Learning will offer a
yearlong series of Engaged Teaching Symposia. Going forward, GSW proposes to contribute to
the overall goal of Complete College Georgia to produce more Georgians with college
credentials not by only recruiting more students, but also by increasing the persistence and
progression of the students we recruit.



Appendix

Table 1: Fall Undergraduate Special Populations Enroliment

Fall Term

2007 2008 2009 2010 2011 2012 2013 2014 2015 2016
Total Undergraduate Enrollment 2221 2420 2659 2847 2811 2749 2667 2527 2435 2558
Number of Undergraduates with Record | 15, | 1910 | 2250 | 2492 | 2469 | 2413 | 2376 | 2350 | 2208 | 2453
of Parents' College Level
Number of First Generation
Undergraduates (no parent/guardian 945 1279 1439 1521 1439 1379 1345 1346 1243 1331
with a bachelor degree or higher)
7% of All Undergraduates who are First 425 | 529 | 541 | 534 | 512 | 502 | 504 | 533 | 51.0 | 52.0
Generation
Received Pell Grant Fall term 885 941 1134 1335 1377 1292 1254 1152 1072 1072
Percent Undergraduates with Pell 39.8 38.9 42.6 46.9 49.0 47.0 47.0 45.6 44.0 419
Number of Non-traditional
Undergraduates (25 or older at first 454 512 612 650 643 620 633 556 524 504
matriculation)
Percent Non-traditional Undergraduates 20.4 21.2 23.0 22.8 22.9 22.6 23.7 22.0 21.5 19.7
Number of Non-traditional 648 | 705 | 808 | 848 | 855 | 837 | 837 | 749 | 666 | 665
Undergraduates (age 25 or older)
oreent of Undergraduates Age 25 or 202 | 291 | 304 | 298 | 304 | 304 | 314 | 296 | 274 | 260
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Table 2: Fall First-time Full-time Freshmen Cohort Special Populations Enrollment

Fall Term

2007 2008 2009 2010 2011 2012 2013 2014 2015 2016
Total First-time Full-time (FTFT) Cohort 388 418 435 474 404 374 351 386 374 475
Number of FTFT Cohort with Record of 275 | 411 | 409 | 445 | 364 | 338 | 328 | 381 | 372 | 471
Parents’ College Level
Number of First Generation FTFT Cohort
(no parent/guardian with a bachelor 184 268 222 217 181 172 176 194 198 242
degree or higher)
% of All FTFT Cohort who are First 474 | 641 | 510 | 458 | 448 | 460 | 501 | 503 | 529 | 50.9
Generation
Received Pell Grant Fall Term 160 162 204 230 195 182 160 183 173 241
Percent FTFT Cohort with Pell 41.2 38.8 46.9 48.5 48.3 48.7 45.6 47.4 46.3 50.7
Number of Non-traditional FTFT Cohort 18 10 22 20 18 2 4 4 2 6
Percent of Non-traditional FTFT Cohort 4.6 2.4 5.1 4.2 4.5 0.5 1.1 1.0 0.5 1.3
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Table 3: Demographic Information for Bachelor's Degrees Awarded in an Academic Year

1Year 10 Year
FYo7 FY08 FY09 FY10 FY11 FY12 FY13 FY14 FY15 FY16 FY17 Change Change
Females Asian 1 4 3 2 6 4 4 4 5 3 4 33.33 0.00
Black or African American 73 73 80 68 93 92 88 99 100 82 75 -8.54 2.74
Hispanic/Latino 3 3 0 3 6 5 4 6 17 8 7 -12.50 133.33
American Indian or Alaska Native 1 0 2 3 2 0 0 0 0 1 0 -100.00
White 170 170 160 195 255 229 243 258 211 192 192 0.00 12.94
Native Hawaiian or Other Pacific Islander 0 0 0 0 1 0 0 0 0
Multiracial 0 4 2 6 4 6 4 3 4 33.33 0.00
Non-resident Alien 6 3 2 10 9 2 2 3 50.00 0.00
Race/Ethnicity Unknown 0 0 0 0 0 1 1 0 -100.00
subtotal 254 257 249 275 374 345 354 374 345 292 285 -2.40 10.89
Males Asian 1 0 2 3 3 2 1 5 2 1 1 0.00
Black or African American 21 14 32 29 25 24 33 26 32 26 31 19.23 121.43
Hispanic/Latino 0 0 0 3 4 4 1 8 9 4 -55.56
American Indian or Alaska Native 1 0 0 0 1 0 1 0 0 1
White 92 85 101 91 111 137 102 123 122 98 93 -5.10 9.41
Native Hawaiian or Other Pacific Islander 0 0 0 0 0 0 0 0 0 0 0
Multiracial 0 3 0 2 2 4 0 4 1 3 0 -100.00 -100.00
Non-resident Alien 1 3 1 2 5 8 17 6 7 5 400.00 66.67
Race/Ethnicity Unknown 0 0 0 0 1 0 1 0 -100.00
subtotal 116 105 136 131 149 181 157 167 172 140 135 -3.57 28.57
Total 370 362 385 406 523 526 511 541 517 432 420 -2.78 16.02
Number Received Pell Grant (at any time at GSW) 187 182 199 199 284 295 301 311 324 260 241 -7.31 32.42
% 50.54 50.28 51.69 49.0 54.3 56.08 58.9 5749 62.67 60.19 57.38
Number of First Generation 114 108 138 213 280 297 253 256 268 246 227 -7.72
% 30.81 29.83 35.84 5246 53.54 56.46 4951 4732 51.84 5694 54.05
# Graduates with First Generation Data 221 224 226 310 436 443 423 475 465 399 394
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Table 4: Demographic Information for Bachelor's Degrees Awarded in an Academic Year Continued

1Year 10 Year
FYO7 FY08 FY09 FY10 FY11 FY12 FY13 FY14 FY15 FY16 FY17 Change Change
Age 17-19 at graduation 0 0 0 0 0 1 0 0 0 0 0
Age 20-22 105 100 103 98 155 114 124 132 118 94 115 22.34 15.00
Age 23-24 112 118 105 109 133 160 142 162 149 136 125 -8.09 5.93
Age 25-26 46 40 44 49 46 55 61 59 61 38 42 10.53 5.00
Age 27-28 23 28 26 28 38 38 33 32 34 33 28 -15.15 0.00
Age 29-30 16 14 18 15 26 38 22 22 38 20 16 -20.00 14.29
Age 31-34 24 21 23 33 45 39 42 48 29 26 30 15.38 42.86
Age 35-39 28 18 28 30 32 29 40 35 43 30 25 -16.67 38.89
Age 40 + 16 23 38 44 48 52 47 51 45 55 39 -29.09 69.57
Average 26.7 26.7 27.9 28.6 27.9 28.1 27.7 27.3 27.7 28.8 27.8
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Table 5: Number of Bachelor’s Degrees Awarded in an Academic Year

School or Department 1Year | 10Year
FYo4 FYO5 FYO6 FYO7 FY08 FY09 FY10 FY11 FY12 FY13 FY14 FY15 FY16  FY17 Change | Change

Biology 13 10 9 6 9 5 11 13 14 9 7 9 4 5 25.0 -44.4
Chemistry 4 9 7 3 6 2 6 8 2 0 3 0 2 1 -50.0 -83.3
English and Foreign Languages 7 2 5 4 4 9 6 16 5 7 7 12 9 8 -11.1 100.0
Art 7 9 5 6 3 8 5 7 9 6 4 3 4 6 50.0 100.0
Dramatic Arts 2 2 2 4 3 2 2 7 3 4 8 9 6 -33.3 50.0
Music 1 1 2 2 1 5 1 2 0 3 3 2 2 0.0 0.0
Geology 0 4 3 0 1 2 2 3 2 1 4 3 1 2 100.0 100.0
History 10 12 11 19 18 13 15 12 10 13 15 13 7 8 14.3 -55.6
Political Science 6 0 6 4 7 2 2 7 9 4 6 6 3 3 0.0 -57.1
Mathematics 4 3 7 3 2 9 8 7 9 8 4 4 2 2 0.0 0.0
Psychology 46 27 34 41 33 39 32 33 34 41 49 32 43 42 -2.3 27.3
Sociology 19 13 15 18 19 10 15 8 10 11 15 16 6 13 116.7 -31.6
Business 97 88 109 107 125 148 141 197 208 201 208 197 171 167 -2.3 33.6
Computer and Information Science 7 13 16 17 8 10 9 13 10 11 20 22 13 15 15.4 87.5
Education 64 87 51 76 76 66 72 108 96 72 76 80 57 57 0.0 -25.0
Health and Human Performance 14 35 23 31 15 28 22 29 34 36 30 39 26 33 26.9 120.0
Nursing 21 19 24 31 30 30 53 59 67 90 91 80 73 52 -28.8 73.3
Total 319 334 328 370 362 385 406 523 528 513 546 527 432 422 -2.3 16.6
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Table 6: One Term and One Year Retention Rates of First-time Full-time Freshmen Cohort

Institution-specific Retention Rates
1-Term 1-Year
Fall Cohort First-time Full-time Freshmen (1st Fall to 1st Spring) (1st Fall to 2nd Fall)
2001 266 92.11 71.80
2002 331 91.24 65.56
2003 326 90.18 65.64
2004 360 87.50 70.28
2005 357 88.80 64.71
2006 399 88.47 63.91
2007 388 93.30 76.03
2008 418 91.39 68.90
2009 435 92.18 66.44
2010 474 90.51 64.77
2011 404 89.11 62.62
2012 374 91.18 64.97
2013 351 92.02 69.80
2014 386 91.71 73.80
2015 374 91.44 69.52
70.3 (preliminary as of

2016 475 91.79 7/26/17)
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Table 7: Freshmen Cohort* Term Grade Point Average (GPA) at end of First Fall Term

Cohort Year
2008 2009 2010 2011 2012 2013 2014 2015 2016

Fall Term GPA n % n % n % n % n % n % n % n % n %
3.50 to 4.00 109 22.8 82 16.7 91 18.1 59 14.3 77 19.3 74 19.7 77 19.6 78 20.5 91 18.8
3.00 to 3.49 87 18.2 102 20.8 97 19.3 63 15.3 74 18.5 78 20.7 86 21.9 95 24.9 121 25.0
2.50to 2.99 81 16.9 83 16.9 93 18.5 70 16.9 81 20.3 70 18.6 68 17.3 81 21.3 104 21.4
2.00to 2.49 71 14.9 70 14.3 63 125 70 16.9 65 16.3 62 16.5 65 16.5 48 12.6 68 14.0
1.50to0 1.99 40 8.4 42 8.6 42 8.4 59 14.3 38 9.5 33 8.8 36 9.2 30 7.9 41 8.5
0.00to0 1.49 67 14.0 79 16.1 102 20.3 87 21.1 60 15.0 56 14.9 56 14.2 41 10.8 54 111
No GPA** 23 4.8 32 6.5 14 2.8 5 1.2 5 1.3 3 0.8 5 1.3 8 2.1 6 1.2

*Includes both full-time and part-time students. **Didn't Complete Term or was Enrolled only in Learning Support Courses
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Table 8: First-time Freshmen Cohort First Fall Term Grades (% of As, Bs, Cs)

Percent of As, Bs, Cs

Fall 2008 Fall 2009 Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016
Course % n % n % n % n % n % n % n % n % n
Principles of Biology | 59.4 37 28.0 26 46.1 39 30.8 25 43.3 30 50.0 20 37.9 29 429 21 62.5 16
Essentials of Biology | 64.0 61 69.4 72 70.2 67 56.7 67 74.4 90 60.2 88 56.3 80 33.8 80 61.7 128
Principles of Chemistry | 57.2 7 77.8 9 71.4 14 83.3 6 70.6 17 50.0 4 91.7 12 88.9 9 92.9 14
Earth, Mat., Processes, & Env. 71.5 21 53.6 28 81.0 21 65.5 29 38.9 18 53.8 26 - - 55.6 18 67.5 40
College Algebra 57.6 111 52.7 112 63.8 102 59.5 121 75.0 160 52.6 114 67.8 146 71.8 181 62.3 215
Math Modeling - - - - - - 66.7 33 92.3 13 57.1 14 64.7 34 58.3 12 64.7 17
American Government 71.9 114 75.3 97 53.1 111 48.0 73 44.8 58 58.1 43 50.0 64 52.1 71 57.6 106
World Civilization | 934 61 65.2 66 38.8 67 66.7 84 76.5 17 44.4 9 80.8 78 91.6 71 58.6 29
World Civilization Il 65.5 84 41.2 97 50.5 93 45.6 57 60.3 78 73.5 79 70.0 10 63.1 65 68.7 83
US History | - - 90.2 41 72.8 11 - - -- -- - - - - 65.8 38 69.6 23
US History Il 68.2 41 75.0 36 75.4 77 75.8 66 56.4 39 73.3 45 77.6 49 -- -- 68.1 91
Introduction to Psychology 83.0 182 68.1 191 72.8 191 68.7 185 72.5 193 72.7 161 80.8 177 85.5 166 87.1 171
Human Growth & Development 79.4 34 85.2 27 77.1 48 69.6 46 91.8 49 78.5 51 85.9 61 93.8 32 97.3 37
Introduction to Sociology 57.3 75 53.0 66 57.2 103 64.0 75 46.3 54 78.0 86 61.4 88 78.4 139 81.8 154
English Composition | 77.3 230 78.4 218 81.2 181 62.2 164 73.3 202 72.6 226 80.2 243 70.7 225 77.0 239
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Table 9: Credit Hours Attempted and Earned by the First-time Full-time Freshmen Cohort

Cohort Year

2010 2011 2012 2013 2014 2015 2016
Number First-time Full-time Freshmen Cohort 474 404 374 351 386 374 475
Number Attempted 15 or more Hours in Fall Term 98 81 62 174 238 279 309
Percent Attempted 15 or more Hours in Fall Term 20.7 20.0 16.6 49.6 61.7 74.6 65.1
Number Earned 15 or more Hours at end of Fall term 45 29 31 80 140 154 183
Percent Earned 15 or more Hours at end of Fall Term 9.5 7.2 8.3 22.8 36.3 41.2 38.5
Number Earned 30 or more Hours in Fall/Spring Terms 28 23 39 49 98 105 126
Percent Earned 30 or more Hours in Fall/ Spring Term 5.9 5.7 10.4 14.0 25.4 28.1 26.5

Note: Hours = institutional hours only. Hours earned for Fall 2010-2012 were not extracted until 2013. As a result of repeated classes, these numbers under-represent the

actual hours earned at the end of the term because credit hours from repeated courses are excluded from the total hours earned in previous terms.
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Table 10: Retention Rates for GSW First-time Full-time Freshmen Cohort

Rate 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16
Institution-Specific 68.9 (n=418) 66.4 (n=435) 64.8 (n=474) 62.6 (n=404) 65.0 (n=374) 69.8 (n=351) 73.8 (n=386) 69.5 (n=374)
Disaggregated Institution-Specific
Traditional-aged 69.1 (n=408) 68.3 (n=413) 65.9 (n=454) 64.5 (n=386) 65.1 (n=372) 69.7 (n=347) 73.8 (n=382) 69.6 (n=372)
White, Non-Hispanic 69.3 (n=241) 67.3 (n=254) 66.3 (n=297) 67.9 (n=221) 61.3 (n=230) 71.5 (n=221) 75.0 (n=252) 68.9 (n=238)
African American or Black, Non-
Hispanic 67.9 (n=140) 67.7 (n=130) 63.5 (n=126) 58.9 (n=112) 70.2 (n=124) 60.0 (n=95) 71.6 (n=102) 69.1 (n=97)
Other 74.1 (n=27) 79.3 (n=29) 71.0 (n=31) 62.3 (n=53) 77.8 (n=18) 87.1 (n=31) 71.4 (n=28) 75.7 (n=37)
Male 61.7 (n=175) 61.8 (n=173) 64.1 (n=178) 65.4 (n=159) 62.6 (n=155) 65.2 (n=138) 70.9 (n=151) 67.5 (n=151)
Female 74.7 (n=233) 72.9 (n=240) 67.0 (n=276) 63.9 (n=227) 66.8 (n=217) 72.7 (n=209) 75.8 (n=231) 71.0 (n=221)
White, Female 79.7 (n=128) 74.6 (n=130) 67.9 (n=184) 67.5 (n=123) 61.5 (n=130) 77.0 (n=135) 76.5 (n=149) 70.5 (n=129)
Black, Female 68.5 (n=89) 69.5 (n=95) 61.5 (n=78) 57.5 (n=73) 73.7 (n=76) 58.3 (n=60) 76.1 (n=67) 69.1 (n=68)
White, Male 57.5 (n=113) 59.7 (n=124) 63.7 (n=113) 68.4 (n=98) 61.0 (n=100) 62.8 (n=86) 72.8 (n=103) 67.0 (n=109)
Black, Male 66.7 (n=51) 62.9 (n=35) 66.7 (n=48) 61.5 (n=39) 64.6 (n=48) 62.9 (n=35) 62.9 (n=35) 69.0 (n=29)
Initially enrolled as Commuting
Students 67.0 (n=112) 71.5 (n=123) 69.2 (n=133) 66.1 (n=118) 65.0 (n=100) 68.0 (n=97) 68.1 (n=94) 69.8 (n=116)
Initially enrolled as On-campus
Residents 69.9 (n=296) 66.9 (n=290) 64.5 (n=321) 63.8 (n=268) 65.1 (n=272) 70.4 (n=250) 75.7 (n=288) 69.5 (n=256)
Initially enrolled in Learning-support
classes? 45.8 (n=48) 63.0 (n=46) 68.4 (n=38) 55.3 (n=47) 54.6 (n=22) 58.3 (n=24) 52.6 (n=19) 64.7 (n=17)
Non-traditional? 60.00 (n=10) 31.8 (n=22) 40.0 (n=20) 22.2 (n=18) 50.0 (n=2) 75.0 (n=4) 75.0 (n=4) 50.0 (n=2)
Pell Recipients 59.9 (n=162) 62.3 (n=204) 64.1 (n=231) 56.4 (n=195) 62.1 (n=182) 68.8 (n=160) 70.5 (n=183) 64.2 (n=173)
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Table 11: Six Year Bachelor’s Graduation Rates for GSW First-time Full-time Freshmen Cohort

Rate 2004 2005 2006 2007 2008 2009 2010
Institution-Specific 30.7 (n=352) 30.1 (n=356) 29.3 (n=399) 35.8 (n=388) 32.1 (n=418) 33.3 (n=435) 32.1 (n=473)
Disaggregated Institution-Specific

Traditional-aged 31.8 (n=321) 32.7 (n=324) 31.0 (n=377) 37.6 (n=370) 32.8 (n=408) 35.1 (n=413) 33.3 (n=453)
White, Non-Hispanic 34.3 (n=201) 35.2 (n=210) 34.5 (n=220) 37.5 (n=240) 34.0 (n=241) 37.0 (n=254) 35.7 (n=297)
African American or Black, Non-

Hispanic 29.4 (n=109) 31.1 (n=90) 28.6 (n=126) 37.1 (n=105) 32.9 (n=140) 31.5 (n=130) 28.6 (n=126)
Other 9.1 (n=11) 16.7 (n=24) 16.1 (n=31) 40.0 (n=25) 22.2 (n=27) 34.5 (n=29) 30.0 (n=30)
Male 26.4 (n=106) 22.4 (n=152) 22.4 (n=156) 34.3 (n=134) 26.9 (n=175) 28.9 (n=173) 22.6 (n=177)
Female 34.4 (n=215) 41.9 (n=172) 37.1(n=221) 39.4 (n=236) 37.3 (n=233) 39.6 (n=240) 40.2 (n=276)
White, Female 39.8 (n=123) 44.4 (n=108) 41.0 (n=122) 40.4 (n=141) 43.0 (n=128) 46.2 (n=130) 42.4 (n=184)
Black, Female 27.9 (n=86) 40.7 (n=54) 35.4 (n=82) 38.5 (n=78) 32.6 (n=89) 31.6 (n=95) 33.3 (n=78)
White, Male 25.6 (n=78) 25.5 (n=102) 26.5 (n=98) 33.3 (n=99) 23.9 (n=113) 27.4 (n=124) 24.8 (n=113)
Black, Male 34.8 (n=23) 16.7 (n=36) 15.9 (n=44) 33.3 (n=27) 33.3 (n=51) 31.4 (n=35) 20.8 (n=48)
Initially enrolled as Commuting

Students 24.0 (n=121) 31.8 (n=110) 31.3 (n=115) 30.9 (n=97) 28.6 (n=112) 42.3 (n=123) 35.3 (n=133)
Initially enrolled as On-Campus

Residents 36.5 (n=200) 33.2 (n=214) 30.9 (n=262) 39.9 (n=273) 34.5 (n=296) 32.1 (n=290) 32.5 (n=320)
Initially enrolled in Learning-

support classes* 28.8 (n=59) 27.7 (n=47) 18.5 (n=54) 27.3 (n=55) 20.8 (n=48) 23.9 (n=46) 21.1 (n=38)

Non-traditional? 19.4 (n=31) 3.1 (n=32) 0.0 (n=22) 0.0 (n=18) 0.0 (n=10) 0.0 (n=22) 5.0 (n=20)
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Pell Recipients

23.7 (n=152)

22.4 (n=143)

26.4 (n=159)

28.8 (n=160)

24.1 (n=162)

30.5 (n=203)

31.7 (n=230)
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