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Section 1: Institutional Mission and Student Body Profile 
 
Georgia Southwestern State University is a comprehensive university serving a diverse population of 
students, offering a range of strong undergraduate and graduate programs in a vibrant learning 
environment. The University is a collegial community that values collaboration and community 
engagement with an emphasis on faculty, staff, and student interactions. An active student body and 
state-of-the-art amenities enhance the learning experience on a visually appealing campus located in 
historic Americus, Georgia. 
 
Georgia Southwestern State University’s (GSW) total enrollment in fall 2020 was 3162. At that time, the 
gender distribution of the student population was 66.4% women and 33.6% men. The ethnicity of the 
fall 2020 student population was 59.0% White, 25.2% African American, 7.1% Asian and Pacific Islander, 
5.5% Hispanic, 2.8% Multiracial and less than 1.0% were Native American or Unknown. Approximately 
38% of GSW undergraduates receive Pell Grants; 47% are First-Generation college students (no 
parent/guardian with bachelor degree or higher); 15% began college for the first-time as adults (25 
years old or older); and 20% are age 25 or older.  The majority of our undergraduates (64%) are 
classified as full-time (taking 12 or more hours); 27% live on campus; 69% are enrolled in one or more 
online classes; and 32% are enrolled exclusively in online classes.  These populations are also 
representative of our recent graduates. Out of the undergraduates who were awarded bachelor’s 
degrees in FY21, 54% had received the Pell grant while enrolled at GSW, 51% were first-generation 
students, and 21% were 29 or older at the time of graduation. 
 
Section 2: Improvement Practices – Understanding Change Management 
 
GSW has identified several structural and motivational obstacles facing students and has begun working 
on improving practices that will lead to student success.  Many of these stem from the ongoing COVID-
19 pandemic.  The changing of admissions standards and not requiring SAT or ACT scores for admission 
and the lack of having a “normal” high school classroom experience have brought many students who 
are not prepared for the academic rigors of college-level coursework.  In addition to academic 
preparedness, students’ mental health and overall well-being are of great concern. 
 
The Office of First-Year Experience (FYE) continues to meet with all first-year students during their first 
three weeks of the fall semester.  These meetings are meant to establish personal connections with 
students, identify academic and social transition issues, and assess the student’s overall well-being.  All 
first-year students were assigned an FYE Advisor in Banner.  Each FYE Advisor is responsible for following 
up with their assigned students on early alert notifications in Beacon and conducting a check-in meeting 
with the students shortly after the third week of classes. The goal of these meetings is to connect 
students early to the resources they need to be successful academically such as tutoring and the Writing 
Center as well as being engaged on campus through co-curricular activities. 
 
Our first-year experience course, UNIV 1000: The GSW Experience, has been revised using the lens of 
the Transparency in Learning and Teaching (TILT) process.  We outlined on the course syllabus what will 
be covered each week by listing the topic and content, the assignments due for that week, and which 
course objective aligns with each topic.  Following the tasks, we provided a section explaining how 
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assignments would be graded and how individual assignment grades would be factored into the course 
grade.  Part of the required assignments included three mandatory tutoring sessions on the 
subject/course of the student’s choice, a mandatory session with the Writing Center, meetings with 
their FYE and Academic Advisors, and completion of the Focus 2 Career Assessment. The Focus 2 
assessment results will assist with connecting students to their desired major quickly and with advising 
students through the major selection process and selecting correct courses needed to complete their 
degree. Through the TILT process, we created a Criteria/Self-Assessment section on the syllabus so 
students would have a clear understanding that by completing the checklist of activities outlined, they 
would be successful in the course. 
 
All first-year students are required to complete the Clifton Strengths assessment prior to the start of the 
fall semester. During our 4-day New Student Orientation program in August, the students were 
presented with their top 5 strengths and attended a session on Clifton Strengths where they were 
taught how to capitalize on those strengths and use them to be successful in the classroom and in co-
curricular activities. The students were put into small groups where they were able to meet other 
students who shared their same strengths and were able to have open dialogue.  Understanding how to 
apply their top strengths in their academic success supports the growth mindset concept.  The Clifton 
Strengths assessment was also used as a guiding tool for the first-year students in the President Jimmy 
Carter Leadership Program during their cohort retreat prior to the fall semester beginning. 
 
The Advising Task Force was formed and the committee reviewed all aspects of advising at GSW.  The 
committee created an Advising Handbook and an Advising Syllabus outlining the outcomes of advising 
and expectations of the advisor and student. The Advising Task Force also recommended that all 
students, regardless of status, be required to meet with their academic advisor each semester prior to 
registration and enrollment for the following term. Currently, GSW only requires students to meet with 
their academic advisor during their first year and after they complete 90 credit hours. GSW will begin 
requiring all students to consult with their academic advisors each time they register for classes with 
early registration for fall 2022 that begins in March 2022. In addition, the committee recommended 
increasing the number of Friday classes to encourage more 50-minute courses running three days a 
week (Monday/Wednesday/Friday).  The addition of Friday courses allows for flexibility in scheduling for 
commuter students, working students, and student athletes. Having students on campus five days a 
week would support retention efforts by encouraging more student engagement and connection to 
campus as well as promote on-campus housing.  For some students and disciplines, having class three 
days a week could improve retention content and overall student achievement and learning. 
 
Degree Pathways called Storm Tracks were created for all academic programs to provide students with a 
clearer roadmap to program completion.  The Storm Tracks are introduced to students in UNIV 1000 and 
are used by the Academic and FYE advisors when assisting students with course section for the following 
semester.  The Storm Tracks have been embedded in Degree Works through the Student Educational 
Planner as students and advisors create academic plans.  
   
Care@GSW was created to make sure students have the resources they need in regards to their overall 
well-being.  These resources include student health and counseling, recreating and wellness, academic 
resources, and safety. The Office of Disability Services was changed to the Office of Accommodations 
and Access. The Office of Experiential Learning was created to assist students with internship and study 
abroad opportunities.  We have expanded our counseling services to include Talkspace, an online 
therapy service that allows students to send text, voice, or video message to a therapist and Protocol, an 
after-hours emergency service for access to crisis assessment, intervention, and stabilization.  
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For planning and decision-making on improving the practices outlined, many different faculty and staff 
on campus have been involved, including the Office of First-Year Experience, the Advising Task Force, 
the Dean’s Council, the Institutional Effectiveness Committee, the Enrollment Management Council, The 
Momentum Approach Steering Committee, the Retention Task Force, the Student Engagement and 
Success Leadership Team, and the Storm Spotter (peer mentor) Team. These groups routinely review 
data relating to enrollment and retention, midterm and final grades, and course withdrawals. Due to 
GSW’s size, many individuals serve on more than one of these bodies. 
 
Section 3: Our Big Idea – TILT 
 
GSW’s big idea for 2021-22 to inform our overall approach during the academic year is Transparency in 
Learning and Teaching (TILT), not just in the narrow academic sense but rather in the larger sense of 
infusing transparency and equity into all campus interactions between students, faculty, and staff. TILT 
was chosen as our Big Idea because of its strong and productive connection with the purpose and value 
aspects of a productive academic mindset. Using TILT principles in a wider context is complementary to 
our ongoing commitment to using a wise feedback approach to building a productive academic mindset 
in our students. 
 
TILT in the academic sense has been an important part of redesigning ENGL 1101 Composition I, POLS 
1101 American Government, and SOCI 1101 Introduction to Sociology during cohort two of Gateways to 
Completion (G2C), so we extended the use of TILT principles to more Core general education courses 
and selected upper-level major courses that were crucial to student success in the major and in 
graduating. Prior to implementing our Big Idea, participants in G2C shared the results of TILT principles 
with a small group of interested faculty.  
 
In spring 2021 we began our efforts to provide more faculty and staff development opportunities that 
infused TILT principles into course and into co-curricular activities. In April 2021 we held a campus-wide 
workshop on TILT conducted by Mary-Ann Winklemes, Founder and Lead Investigator for TILT Higher Ed. 
This workshop was used to foster campus-wide awareness and knowledge of TILT and to recruit a 
number of faculty to work over the summer to apply TILT to their syllabi and assignments. This event 
served as a kick-off event for our TILT Faculty Learning Community (FLC) Summer Series. In May 2021 we 
held a second campus-wide workshop led by Denise Domizi, USG Director of Faculty Development, and 
Jesse Bishop, Director of Faculty Academy at Georgia Highlands College, aimed at providing an overview 
of TILT practices to faculty interested in participating in the TILT Summer Series. We successfully 
recruited six faculty facilitators to lead 28 faculty, who taught both lower- and upper-level classes, 
through a summer-long faculty learning community (FLC) series. Through the FLC series, we challenged 
faculty participants to apply TILT principles to at least one aspect of one course they teach and write a 
brief reflection about the process at the end of the series. Each of the six TILT FLCs met three times over 
summer 2021. At the end of the series, a panel of faculty participants hosted a faculty development 
session during our faculty planning period, Southwestern Week, to share their work and insights 
regarding TILT. Since we began implementing TILT practices on a wider scale across the institution, we 
have developed a TILT webpage dedicated to housing TILT resources, including past workshop 
recordings and helpful links to TILT materials. To continue the TILT momentum, we have created a TILT 
Brown Bag Series, which began in September 2021, where faculty gather together in informal, yet 
structured, settings to discuss topics surrounding TILT. Our first session, titled “How to Study,” focused 
on promoting positive study habits among students. The second session, titled “TILT and SOTL,” covered 
the process of researching TILT implementation and effectiveness in the classroom. For our third Brown 
Bag session, we have planned a session geared toward our Division of Student Engagement and Success 
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staff to help encourage the use of productive academic mindset and TILT in the planning of co-curricular 
activities.  
 
To assist our assessment of progress on this goal, we added questions related to transparency and 
purpose to our regular course evaluations that are based on questions used in the Student Learning 
Gains survey for G2C and in the National Survey of Student Engagement (NSSE). These questions were 
used for the first time during spring 2021 and will provide a baseline against which to measure future 
progress on this goal. We also invited all faculty who participated in the TILT Summer Series to 
participate in the TILT Higher Ed student survey. The purpose of the survey is to capture the 
effectiveness of the TILT intervention within specific courses. Faculty participating in this survey and 
other forms of class-based assessments regarding TILT have been invited to contribute their findings to a 
special topics issue of the scholarship of teaching and learning journal Perspectives of Learning, which 
two TILT leaders at GSW will be co-editing in 2022. The special topics issue was a direct result of the 
ongoing TILT work across campus.  
 
In addition to faculty and staff development in TILT principles, we have also promoted a productive 
academic mindset in faculty and staff through further faculty development opportunities. These have 
included a mindset session hosted by Mark Grimes and Judy Orton Grissett during our faculty planning 
week at the start of fall 2021. Kenn Barron from Motivate Lab also provided an hour-long workshop 
during our faculty planning week about integrating mindset principles in the classroom. Materials from 
both sessions are available on the GSW TILT webpage.  
 
Through the implementation of TILT across campus, we have learned that there is a real interest among 
faculty to integrate TILT into their curriculum and pedagogical practices. The transparent nature and 
focus on purpose resonate with many faculty who wish to engage their students with course material. 
One area of improvement is the adoption of TILT with co-curricular activities. The faculty development 
sessions have historically focused on faculty; however, we aim to bring members of our Division of 
Student Engagement and Success to learn more about integrating TILT principles into student activities. 
 
The main challenge to implementing our Big Idea is GSW’s size and resources. Most faculty, staff, and 
administrators have multiple responsibilities making it difficult to implement multiple strategies for 
student success at one time. We have tried to be judicious in our choice of strategies and our use of 
resources to implement them, but that does not necessarily make it seem less onerous to answer all the 
challenges that the Pandemic and resource uncertainty have presented. 
 
Section 4.1: Momentum Work Resilience Update 
 
Providing faculty and professional academic advisors with tools to improve the success of their advisees, 
sharing data among decision makers, and providing experiential learning and high impact education 
practice opportunities to all students are the three key components of GSW’s strategies for extending 
and maintaining our Momentum work. While the Pandemic has been a challenge, GSW’s decision to 
return to campus fall 2020 and conduct as many in-person experiences with students as possible using 
physical distancing and hybrid delivery strategies paid off in minimizing disruptions and reacquainting 
our students with face-to-face classroom interactions. Therefore, many of our Momentum plans have 
been able to move forward even as the Pandemic continues.  
 
An important part of our 2020-21 Momentum Plan was to create an Advising Handbook to provide 
faculty and professional advisors with a one-stop resource to consolidate the more important aspects of 
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the far flung policies and procedures affecting effective advising for student success. Recently, the 
Deans’ Council reviewed this resource to insure its continuing relevance and accuracy. During that 
review process the idea was advanced to provide advisors with a short checklist to be used during every 
advising appointment as we move back to requiring students to see their advisors at least once every 
term. We have also developed a short checklist for advisors who are having their initial contact with 
transfer students. Both checklists include cross references to the Advising Handbook and the 
Undergraduate bulletin. These checklists will be made available to all faculty and professional advisors 
as a handy resource for all advising contacts. In addition, we have piloted the Student Educational 
Planner (SEP) with advisors from the College of Education and the Office of First Year Experience during 
the early registration period for spring and summer 2022 that took place the week of October 25, 2021. 
Lessons learned from training these advisors, such as discussing when to use a template versus when to 
use an individualized plan will be applied subsequent training the rest of our faculty and professional 
advisors for full implementation of SEP during preregistration for fall 2022 classes in March 2022. The 
templates for major programs in SEP were created using our most recent revised iterations of Storm 
Track degree pathways. While these tools will help advisors and their crucial student success work 
immensely, there is no denying that implementing the Advising Task Force recommendation that 
students be required to meet with their advisors more often will come at the price of this taking time 
away from the other work of faculty and staff advisors.     
 
Using our Storm Tracks as templates for degree progression in SEP will over time act as a pressure test 
for the viability of these advising tools. Nonetheless, the Director of Institutional Effectiveness is also 
piloting pressure testing of Storm Tracks as part of the Comprehensive Program Review (CPR) Process 
with our Chemistry and History programs that are undergoing CPR this academic year. The test covers 
two aspects that are necessary to make Storm Tracks successful. For the 2019 and 2020 cohorts of 
students currently majoring in Chemistry and History, reports have been prepared on individual 
students to determine how closely they are following the pathways. Another report is in preparation to 
show what courses for each pathway were available during the semester specified on the pathway, how 
many seats were available in each course, and how many seats were used in each course. These two 
reports will be provided to the programs as part of their CPR data for review and analysis. If these 
results and analyses yield action plans for improvement of the Storm Tracks or the patterns of course 
offerings in the pilot, the reports will become a regular part of the data provided to programs 
undergoing CPR. Preliminary analysis of pressure testing results suggests that more coordination of 
scheduling with the requirements of Storm Tracks, especially for Core classes, may need to occur to 
make the most of available faculty for success of all students.  
 
The Director of Institutional Effectiveness has also been working to increase awareness and use of the 
QLIK dashboards created by The Carl Vinson Institute for the USG and Post-Secondary Data Partnership 
(PDP) dashboards at Georgia Southwestern. During spring 2021, the QLIK dashboards were demoed for 
the Retention Task Force and the chair of the task force was granted a license to access the dashboards. 
During fall 2021, the programs undergoing CPR have been provided with program specific completion 
and fall enrollment data derived from the QILK Dashboards, and disaggregated by selected demographic 
categories, such as gender, race/ethnicity, and Pell eligibility. Also during fall 2021, the Quality 
Enhancement Plan (QEP) Subcommittee of GSW’s Institutional Effectiveness Committee has been 
reviewing both QLIK and PDP dashboard derived data in the initial stages of identifying a QEP topic for 
our SASCOC Reaffirmation as part of the class of 2024. The data are currently being used to identify 
potential groups of students who might need targeted interventions to improve their success. This work 
might also be applicable to directing future Momentum efforts targeted at specific groups needing 
targeted interventions. Our SACSCOC Accreditation Liaison plans to share the data considered by the 
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QEP subcommittee with our SACSCOC Reaffirmation Leadership team after the orientation for the 
reaffirmation class of 2024 at the SACSCOC Annual meeting in December 2021.  Completion data on 
Core Area A courses for the 2019 and 2020 cohorts will be shared with the Enrollment Management 
Council and the Dean’s Council later in fall 2021.  
 
The Director of Institutional Effectiveness is also in discussion with Motivate Lab to have them 
disaggregate our Mindset Survey results from 2017-2020. The current discussion calls for Motivate Lab 
to provide spreadsheets with individual sheets for demographic categories such as gender, 
race/ethnicity, age, major, income, and first language. A series of pivot tables will allow the combining of 
categories for more granular analysis. The Director of Institutional Effectiveness has also requested from 
the System Office a list of GSW IDs for student who completed one or both of the surveys for each year. 
These lists and the spreadsheets from Motivate Lab will allow us to make comparisons between the 
survey data and our own data. We could make effective comparisons between the data on English 
expectation from the Mindset Survey with our own data on ENGL 1101 completion during the first year, 
because we can filter our completion data to show only the students who took the survey both times, 
for instance. We are excited about the possibilities for this approach to our data sharing plans. 
 
Since the Director of Experiential Learning at GSW became a full-time position during summer, 2021, the 
pace of providing Experiential Learning/High Impact Educational Practice (HIP) experiences for more 
GSW students has increased. For instance, the Director of Experiential Learning has developed a one-
stop webpage for Experiential Learning that connects students with opportunities in Service Learning, 
Study Abroad, Undergraduate Research, and Internships. The Director of Experiential Learning is also 
reaching out to regional businesses and organizations that have internship needs. In the HIP area, cross-
disciplinary project opportunities remain an unfulfilled need. Our NSSE data from 2017, 2019, and 2020 
suggests that our seniors have been doing slightly less writing over time and thus, may not be doing 
enough writing to develop their essential written communication skills. Therefore, expanding 
opportunities for taking writing intensive courses may also be an area for future HIP development. 
Progress in this area has certainly been slowed by the Pandemic and faculty buy in will certainly be 
slowed by the Pandemic induced perception that faculty have been overburdened by increasing and 
varied demands. 
 
Since the Mindset Mini-Course was not available to us during summer 2021, we were not able to 
complete our plan to have all instructors teaching UNIV 1000, GSW’s First Year Experience Course, take 
the course, and share their experiences and plans after taking the course. We look forward to the 
possibility of carrying this plan forward in 2022. Our plans for developing a structured process for 
facilitating Focus Area students in making a choice of major within their first year at GSW has been 
slowed somewhat by turnover in the Office of First Year Experience where the advisor for these 
students works. A plan should be in place by the end of the current academic year. 
 
Our approach to GSW’s current Momentum Plan has not changed significantly although some parts of 
the plan are moving forward more quickly than others. Now that some aspects of our Momentum 
planning are ongoing and on the way to becoming institutionalized, we can begin to examine how these 
plans affect specific groups of students. For instance, we have instituted a student living and learning 
community called the Brotherhood that aims to increase the success and empowerment of African 
American men at GSW. As noted above, our QEP process for SACSCOC Reaffirmation in 2024 is 
considering how to use this process to meet the academic needs and environment for specific groups of 
students within the GSW Community. 
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GSW is making progress in the work of student success, but we have been will be challenged by the 
interruption of their secondary education that was experienced by our 2020 and 2021 cohorts of first-
time full-time students brought about by the Pandemic. We will also be challenged by the cohorts to 
come for years to come. We are prepared to keep working to find the right mix of student success 
practices to increase the success of GSW’s current and future students.    
 
Section 4.2: Momentum Matrices Update 
 
Momentum Year Matrix: 
 

Momentum Year Area Significantly 
disrupted for most 
students 

 In place for all 
Students without 

disruption 
1 2 3 4 5 

Making a Purposeful Program Choice    X  

Attempting a Fuller Schedule as part of a 
Clear Pathway 

  X   

Attempting 9 hours of coursework aligned 
with an Academic Focus Area 

   X  

Completing English and Math  X    

Creating a Productive Academic Mind   X   
 

Successful Transition to College  X    

 
Momentum Approach Matrix: 
 

Momentum Approach Area Significantly 
disrupted for 
most students 

 In progress for all 
Students without 

disruption 
1 2 3 4 5 

Pathways 
Intentional integration of High Impact 
Practices (HIPs), experiential learning 
and co-curricular activities to improve 
outcomes for all students 

   
X 

  

Purpose 
Strategies that support the deepening and 
refining of purposeful choices for 
students beyond the first year 

  
X 

   

Mindset 
Activities that inspect and adapt your 
institutional context to support 
productive academic settings that enable 
success for all students 

  
X 

   

 

Beyond 
Other areas you have explored in 
extending Momentum beyond the first 
year and across the institution 

    
X 
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Section 4.3: Global Momentum Support 
 
Meeting the needs of our students as related to our Momentum Plan was a focus of attention this year 
despite the challenges presented by the pandemic.  Our primary means of communication with students 
is via email and social media such as Instagram and Facebook.  While we use texts as well, that is 
reserved for communications such as registration, payment deadlines, and other important date-driven 
pieces of information.  Another way that we communicate with students is through our advisors, and 
this has been a special focus on campus for the last year, and continues to be this year.  We had an 
Advising Task Force which provided recommendations we have been working to implement the last two 
semesters.  This included the development of an Advising Handbook which is being used as a primary 
source of information for faculty and staff advisors, and we are in the process of implementing the 
Student Educational Planner software in Banner that will allow people that meet with a student to have 
a shared reference of materials discussed with a student, and everyone involved to better advise and 
track student progress.  Even though we enroll our freshmen in 30 credit hours their first year, including 
Math and English, we have not been able to easily track progress after the end of the first semester. SEP 
will help with that process as well.  Implementing the SEP has also required a review of all Storm Tracks 
which has helped us ensure they are up to date. We are now working on a system to pressure test them 
to further ensure their accuracy. 
 
We have also developed the Office of Experiential Learning which has helped with streamlining the 
process for internships across campus, as well as broadening the opportunities we have available to 
students. A new partnership with the Georgia Small Business Development Center, with an emphasis on 
Multi-Media design needs, is an example of new opportunities we have developed through that office.  
A focus on study away, study abroad, and cultural experiences has also been a focus of this office. It has 
also allowed Academic Affairs and Student Engagement and Success to work more closely together on 
granting Windows to the World credit, providing Study Away opportunities, and building a better 
network of co-curricular activities.  The primary challenge is staffing shortages which means fewer 
people are doing more with less, creating a situation where we are not able to maximize our 
partnership. 
 
We also had an opportunity for the chair of one of our course-level committees in Gateways to 
Completion projects to adapt the process to GSW’s context, and then work with another department on 
campus to redesign instruction in their area. This faculty member will next work with faculty in an area 
that has high DFW rates to help them explore their current practices to see if perhaps we can make 
some changes that will lead to more positive student outcomes.  This semester long process is less 
daunting for programs, still requires them to explore and think critically about their course objectives 
and outcomes, and I am excited to see the data at the end of this semester regarding the potential 
impact of changes that were made as a result of this work. 
 
Finally, our campus has focused its work on TILT, including a summer long workshop for faculty led by 
peer mentors. TILT is a perfect complement to our Momentum work as it helps students understand the 
reasoning behind assignments and activities, and helps them see how the work relates to their lives.  We 
are collecting pre and post data via student evaluations to determine possible impacts. 
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Appendix 
 

Table 1:  Fall Undergraduate Special Populations Enrollment 
 

 

 Fall Term 
 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 

Total Undergraduate Enrollment 2811 2749 2667 2527 2435 2558 2606 2467 2498 2634 

Number of Undergraduates with Record 
of Parents' College Level 2469 2413 2376 2350 2208 2453 2469 2289 2183 2309 

Number of First Generation 
Undergraduates (no parent/guardian 
with a bachelor degree or higher) 

1439 1379 1345 1346 1243 1331 1285 1237 1179 1228 

% of All Undergraduates who are First 
Generation 51.2 50.2 50.4 53.3 51.0 52.0 49.3 50.1 47.2 46.6 

Received Pell Grant Fall term 1377 1292 1254 1152 1072 1072 1037 968 927 994 

Percent Undergraduates with Pell 49.0 47.0 47.0 45.6 44.0 41.9 39.8 39.2 37.1 37.7 

Number of Non-traditional 
Undergraduates (25 or older at first 
matriculation) 

643 620 633 556 524 504 469 413 409 392 

Percent Non-traditional Undergraduates 22.9 22.6 23.7 22.0 21.5 19.7 18.0 16.7 16.4 14.9 

Number of Non-traditional 
Undergraduates (age 25 or older) 855 837 837 749 666 665 631 542 517 516 

Percent of Undergraduates Age 25 or 
Older 30.4 30.4 31.4 29.6 27.4 26.0 24.2 22.0 20.7 19.6 
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Table 2:  Fall First-time Full-time Freshmen Cohort Special Populations Enrollment 
 

 

 Fall Term 
 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 

Total First-time Full-time (FTFT) Cohort 404 374 351 386 374 475 445 406 382 462 

Number of FTFT Cohort with Record of 
Parents’ College Level 364 338 328 381 372 471 416 371 355 436 

Number of First Generation FTFT Cohort 
(no parent/guardian with a bachelor 
degree or higher) 

181 172 176 194 198 242 218 211 202 260 

% of All FTFT Cohort who are First 
Generation 44.8 46.0 50.1 50.3 52.9 50.9 49.0 52.0 52.9 56.3 

Received Pell Grant Fall Term 195 186 160 183 173 241 214 213 202 265 

Percent FTFT Cohort with Pell 48.3 49.7 45.6 47.4 46.3 50.7 48.1 52.5 52.9 57.4 

Number of Non-traditional FTFT Cohort 18 2 4 4 2 6 1 2 1 1 

Percent of Non-traditional FTFT Cohort 4.5 0.5 1.1 1.0 0.5 1.3 0.2 0.5 0.3 0.2 
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Table 3:  Demographic Information for Bachelor's Degrees Awarded in an Academic Year 
 

  
FY11 FY12 FY13 FY14 FY15 FY16 FY17 FY18 FY19 FY20 FY21   

1 Year 
Change 

10 Year 
Change 

Females Asian 6 4 4 4 5 3 4 6 3 1 3  200.00 -25.00 
  Black or African American 93 92 88 99 100 82 75 64 79 73 61  -16.44 -33.70 
  Hispanic/Latino 6 5 4 6 17 8 7 13 12 11 17  54.55 240.00 
  American Indian or Alaska Native 2 0 0 0 0 1 0 0 1 0 1    
  White 255 229 243 258 211 192 192 225 186 195 160  -17.95 -30.13 
  Native Hawaiian or Other Pacific Islander 0 1 0 0 0 0 0 2 1 0 0   -100.00 
  Multiracial 6 4 6 4 7 3 4 4 6 6 11  83.33 175.00 
  Non-resident Alien 5 10 9 2 5 2 3 4 4 3 3  0.00 -70.00 
  Race/Ethnicity Unknown 1 0 0 1 0 1 0 0 2 0 0    
  subtotal 374 345 354 374 345 292 285 318 294 289 256  -11.42 -25.80 
                 
Males Asian 3 2 1 5 2 1 1 6 0 2 5  150.00 150.00 
  Black or African American 25 24 33 26 32 26 31 32 29 25 28  12.00 16.67 
  Hispanic/Latino 3 4 4 1 8 9 4 9 3 6 6  0.00 50.00 
  American Indian or Alaska Native 0 1 0 1 0 0 1 0 0 0 0  

 -100.00 
  White 111 137 102 123 122 98 93 103 93 74 78  5.41 -43.07 
  Native Hawaiian or Other Pacific Islander 0 0 0 0 0 0 0 0 0 0 0    
  Multiracial 2 4 0 4 1 3 0 1 3 2 8  300.00 100.00 
  Non-resident Alien 5 8 17 6 7 1 5 4 4 5 2  -60.00 -75.00 
  Race/Ethnicity Unknown 0 1 0 1 0 2 0 0 0 0 0   -100.00 
  subtotal 149 181 157 167 172 140 135 155 132 114 127  11.40 -29.83 
                 
Total  523 526 511 541 517 432 420 473 426 403 383  -4.96 -27.19 
                        
                       
Number Received Pell Grant (at any time at GSW) 284 295 301 311 324 260 241 256 221 206 208  0.97 -29.49 
%  54.3 56.08 58.9 57.49 62.67 60.19 57.38 54.12 51.88 51.12 54.31    
                       
Number of First Generation 280 297 253 256 268 246 227 248 221 213 196  -7.98 -34.01 
%  53.54 56.46 49.51 47.32 51.84 56.94 54.05 52.43 51.88 52.85 51.17      
# Graduates with First Generation Data 436 443 423 475 465 399 394 452 414 388 383      
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Table 4:  Demographic Information for Bachelor's Degrees Awarded in an Academic Year Continued 
 

 FY11 FY12 FY13 FY14 FY15 FY16 FY17 FY18 FY19 FY20 FY21 
 

1 Year 
Change 

10 Year 
Change 

Age 17-19 at graduation 0 1 0 0 0 0 0 0 1 1 2 100.00 100.00 
Age 20-22 155 114 124 132 118 94 115 139 130 171 143  -16.37 25.44 
Age 23-24 133 160 142 162 149 136 125 112 117 86 100  16.28 -37.50 
Age 25-26 46 55 61 59 61 38 42 46 45 39 40  2.56 -27.27 
Age 27-28 38 38 33 32 34 33 28 39 22 21 18  -14.29 -52.63 
Age 29-30 26 38 22 22 38 20 16 23 22 9 16  77.78 -57.89 
Age 31-34 45 39 42 48 29 26 30 48 28 23 16  -30.43 -58.97 
Age 35-39 32 29 40 35 43 30 25 20 23 19 13  -31.58 -55.17 
Age 40 + 48 52 47 51 45 55 39 46 38 34  35   2.94 -32.69 
Average 27.9 28.1 27.7 27.3 27.7 28.8 27.8 28.0 27.0 26.4 26.2    
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Table 5:  Number of Bachelor’s Degrees Awarded in an Academic Year 

School or Department 
FY08 FY09 FY10 FY11 FY12 FY13 FY14 FY15 FY16 FY17   FY18 FY19 FY20 FY21 

1 Year 
Change 

10 Year 
Change 

Biology 9 5 11 13 14 9 7 9 4 5 8 2 4 6 50.0 -57.1 

Chemistry 6 2 6 8 2 0 3 0 2 1 3 1 1 2 100.0 0.0 

English and Foreign Languages 4 9 6 16 5 7 7 12 9 8 8 8 4 4 0.0 -20.0 

Art 3 8 5 7 9 6 4 3 4 6 4 3 7 4 -42.9 -55.6 

Dramatic Arts 4 3 2 2 7 3 4 8 9 6 3 9 6 4 -33.3 -42.9 

Music 2 1 5 1 2 0 3 3 2 2 2 4 1 4 300.0 100.0 

Geology 1 2 2 3 2 1 4 3 1 2 3 2 2 3 50.0 50.0 

History 18 13 15 12 10 13 15 13 7 8 10 8 6 6 0.0 -40.0 

Political Science 7 2 2 7 9 4 6 6 3 3 4 6 4 6 50.0 -33.3 

Mathematics 2 9 8 7 9 8 4 4 2 2 2 5 0 3  -66.7 

Psychology 33 39 32 33 34 41 49 32 43 42 32 42 31 44 41.9 29.4 
Sociology (including Criminal Justice 
starting in FY18) 19 10 15 8 10 11 15 16 6 13 19 13 17 24 41.2 140.0 

General Studies           2 3 9 7 -22.2  

Business 125 148 141 197 208 201 208 197 171 167 176 171 148 140 -5.4 -32.7 

Computer and Information Science 8 10 9 13 10 11 20 22 13 15 19 20 16 13 -18.8 30.0 

Education 76 66 72 108 96 72 76 80 57 57 59 47 59 44 -25.4 -54.2 

Health and Human Performance 15 28 22 29 34 36 30 39 26 33 34 9 2 2 0.0 -94.1 

Health Sciences            25 33 31 -6.1  

Nursing 30 30 53 59 67 90 91 80 73 52 87 53 54 41 -24.1 -36.8 

Total 362 385 406 523 528 513 546 527 432 422 475 431 404 388 -4.0 -26.5 
Note: Exercise Science moved from Health and Human Performance to Health Sciences in FY19. 
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Table 6:  One Term and One Year Retention Rates of First-time Full-time Freshmen Cohort 
 

  Institution-specific Retention Rates 
  1-Term 1-Year 

Fall Cohort First-time Full-time Freshmen (1st Fall to 1st Spring) (1st Fall to 2nd Fall) 
2001 266 92.11 71.80 
2002 331 91.24 65.56 
2003 326 90.18 65.64 
2004 360 87.50 70.28 
2005 357 88.80 64.71 
2006 399 88.47 63.91 
2007 388 93.30 76.03 
2008 418 91.39 68.90 
2009 435 92.18 66.44 
2010 474 90.51 64.77 
2011 404 89.11 62.62 
2012 374 91.18 64.97 
2013 351 92.02 69.80 
2014 386 91.71 73.80 
2015 374 91.44 69.52 
2016 475 91.79 65.05 
2017 445 89.44 61.57 
2018 406 91.63 68.47 
2019 382 88.22 66.23 

2020 462 82.90 53.68 (preliminary as of 
9/16/21) 
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Table 7:  Freshmen Cohort* Term Grade Point Average (GPA) at end of First Fall Term 
 

  Cohort Year 
 
  2012 2013 2014 2015 2016 2017 2018 2019 2020 

Fall Term GPA n % n % n % n % n % n % n % n % n % 

3.50 to 4.00 77 19.3 74 19.7 77 19.6 78 20.5 91 18.8 77 17.1 79 19.0 77 19.6 95 19.9 

3.00 to 3.49 74 18.5 78 20.7 86 21.9 95 24.9 121 25.0 92 20.4 106 25.5 82 20.9 98 20.5 

2.50 to 2.99 81 20.3 70 18.6 68 17.3 81 21.3 104 21.4 81 18.0 86 20.7 77 19.6 60 12.6 

2.00 to 2.49 65 16.3 62 16.5 65 16.5 48 12.6 68 14.0 79 17.5 53 12.8 43 11.0 54 11.3 

1.50 to 1.99 38 9.5 33 8.8 36 9.2 30 7.9 41 8.5 53 11.8 40 9.6 37 9.4 44 9.2 

0.00 to 1.49 60 15.0 56 14.9 56 14.2 41 10.8 54 11.1 58 12.9 46 11.1 65 16.6 110 23.1 

No GPA** 5 1.3 3 0.8 5 1.3 8 2.1 6 1.2 11 2.4 5 1.2 11 2.8 16 3.4 
*Includes both full-time and part-time students.  **Didn't Complete Term or was Enrolled only in Learning Support Courses 

 

 Percent of As, Bs, Cs 
 Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017 Fall 2018 Fall 2019 Fall 2020 
Course % n % n % n % n % n % n % n % n % n 
Principles of Biology I 43.3 30 50.0 20 37.9 29 42.9 21 62.5 16 33.3 15 39.1 23 50.0 14 66.7 12 
Essentials of Biology I 74.4 90 60.2 88 56.3 80 33.8 80 61.7 128 42.0 138 42.3 123 35.9 106 34.4 131 
Principles of Chemistry I 70.6 17 50.0 4 91.7 12 88.9 9 92.9 14 77.8 18 66.7 12 80.0 10 47.1 17 
Earth, Mat., Processes, & Env. 38.9 18 53.8 26 -- -- 55.6 18 67.5 40 43.2 44 53.8 13 50.0 12 70.0 10 
College Algebra 75.0 160 52.6 114 67.8 146 71.8 181 62.3 215 67.3 101 78.2 119 58.4 101 43.5 115 
Math Modeling 92.3 13 57.1 14 64.7 34 58.3 12 64.7 17 - - - - - - - - 
Quantitative Analysis - - - - - - - - - - 75.6 123 73.3 75 73.8 80 50.4 121 

American Government 44.8 58 58.1 43 50.0 64 52.1 71 57.6 106 53.4 131 56.9 65 45.6 90 43.3 90 
World Civilization I 76.5 17 44.4 9 80.8 78 91.6 71 58.6 29 75.4 65 83.3 24 - - 90.9 11 
World Civilization II 60.3 78 73.5 79 70.0 10 63.1 65 68.7 83 70.0 50 61.8 34 59.1 22 79.3 29 
US History I -- -- -- -- -- -- 65.8 38 69.6 23 91.9 37 75.6 45 76.1 46 44.2 43 
US History II 56.4 39 73.3 45 77.6 49 -- -- 68.1 91 62.7 51 77.4 53 66.1 56 53.9 89 
Introduction to Psychology 72.5 193 72.7 161 80.8 177 85.5 166 87.1 171 79.1 220 81.5 130 73.1 130 73.1 156 
Human Growth & Development 91.8 49 78.5 51 85.9 61 93.8 32 97.3 37 84.6 26 89.0 82 78.5 65 91.1 79 
Introduction to Sociology 46.3 54 78.0 86 61.4 88 78.4 139 81.8 154 86.6 119 82.5 103 81.7 71 53.8 93 
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Table 8:  First-time Freshmen Cohort First Fall Term Grades (% of As, Bs, Cs) 

Table 9:  Credit Hours Attempted and Earned by the First-time Full-time Freshmen Cohort 

 Cohort Year 
 2013 2014 2015 2016 2017 2018 2019 2020 

Number First-time Full-time Freshmen Cohort 351 386 374 475 445 406 382 462 

Number Attempted 15 or more Hours in Fall Term 174 238 279 309 249 260 220 199 

Percent Attempted 15 or more Hours in Fall Term 49.6 61.7 74.6 65.1 56.0 64.0 57.6 43.1 

Number Earned 15 or more Hours at end of Fall 
term 80 140 154 183 118 163 100 88 

Percent Earned 15 or more Hours at end of Fall 
Term 22.8 36.3 41.2 38.5 26.5 40.1 26.2 19.1 

Number Earned 30 or more Hours in Fall/Spring 
Terms 49 98 105 126 83 116 69 62 

Percent Earned 30 or more Hours in Fall/ Spring 
Term 14.0 25.4 28.1 26.5 18.7 28.6 18.1 13.4 

Note:  Hours = institutional hours only for the fall and spring terms.   
 

 

 

 

 

 

 

 

 

English Composition I 73.3 202 72.6 226 80.2 243 70.7 225 77.0 239 69.8 162 80.9 230 70.5 210 61.0 241 



Georgia Southwestern State University 
 

17 | P a g e  
 

 

 

Table 10:  Retention Rates for GSW First-time Full-time Freshmen Cohort 

Rate 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 
           

Institution-Specific 65.0 (n=374) 69.8 (n=351) 73.8 (n=386) 69.5 (n=374) 65.1 (n=475) 61.6 (n=445) 68.5 (n=406) 66.2 (n=382) 

Disaggregated Institution-Specific          

Traditional-aged 65.1 (n=372) 69.7 (n=347) 73.8 (n=382) 69.6 (n=372) 65.0 (n=469) 61.5 (n=444) 68.6 (n=404) 66.1 (n=381) 

White, Non-Hispanic 61.3 (n=230) 71.5 (n=221) 75.0 (n=252) 68.9 (n=238) 63.6 (n=310) 62.8 (n=277) 68.6 (n=261) 71.4 (n=224) 

African American or Black, Non-  
Hispanic 70.2 (n=124) 60.0 (n=95) 71.6 (n=102) 69.1 (n=97) 65.8 (n=114) 57.8 (n=109) 70.2 (n=94) 60.0 (n=110) 

Other 77.8 (n=18) 87.1 (n=31) 71.4 (n=28) 75.7 (n=37) 73.3 (n=45) 62.1 (n=58) 65.3 (n=49) 55.3 (n=47) 

           

Male  62.6 (n=155) 65.2 (n=138) 70.9 (n=151) 67.5 (n=151) 59.8 (n=179) 56.7 (n=180) 63.7 (n=146) 60.3 (n=151) 

Female 66.8 (n=217) 72.7 (n=209) 75.8 (n=231) 71.0 (n=221) 68.3 (n=290) 64.8 (n=264) 71.3 (n=258) 70.0 (n=230) 

           

White, Female 61.5 (n=130) 77.0 (n=135) 76.5 (n=149) 70.5 (n=129) 68.9 (n=193) 68.1 (n=160) 71.6 (n=169) 74.2 (n=132) 

Black, Female 73.7 (n=76) 58.3 (n=60) 76.1 (n=67) 69.1 (n=68) 67.6 (n=74) 58.8 (n=68) 76.2 (n=63) 65.7 (n=70) 

White, Male 61.0 (n=100) 62.8 (n=86) 72.8 (n=103) 67.0 (n=109) 54.7 (n=117) 55.6 (n=117) 63.0 (n=92) 67.4 (n=92) 

Black, Male 64.6 (n=48) 62.9 (n=35) 62.9 (n=35) 69.0 (n=29) 62.5 (n=40) 56.1 (n=41) 58.1 (n=31) 50.0 (n=40) 

           

Initially enrolled as Commuting  
Students 65.0 (n=100) 68.0 (n=97) 68.1 (n=94) 69.8 (n=116) 65.0 (n=117) 69.9 (n=136) 68.6 (n=153) 67.0 (n=118) 

Initially enrolled as On-campus  
Residents 65.1 (n=272) 70.4 (n=250) 75.7 (n=288) 69.5 (n=256) 65.1 (n=352) 57.8 (n=308) 68.5 (n=251) 65.8 (n=263) 

           

Initially enrolled in Learning-support  
classes1 54.6 (n=22) 58.3 (n=24) 52.6 (n=19) 64.7 (n=17) 52.4 (n=21) 34.8 (n=23) 53.8 (n=13) 54.7 (n=75) 
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Non-traditional2 50.0 (n=2) 75.0 (n=4) 75.0 (n=4) 50.0 (n=2) 66.7 (n=6) 100.0 (n=1) 50.0 (n=2) 100.0 (n=1) 

           
Pell Recipients 62.1 (n=182) 68.8 (n=160) 70.5 (n=183) 64.2 (n=173) 64.3 (n=241) 58.4 (n=214) 68.1 (n=213) 63.8 (n=202) 

 

Table 11:  Six Year Bachelor’s Graduation Rates for GSW First-time Full-time Freshmen Cohort 

Rate 2008 2009 2010 2011 2012 2013 2014 
         

Institution-Specific 32.1 (n=418) 33.3 (n=435) 32.1 (n=473) 25.1 (n=387) 28.9 (n=374) 38.1 (n=349) 36.3 (n=386) 

Disaggregated Institution-Specific   

 

    

Traditional-aged 32.8 (n=408) 35.1 (n=413) 33.3 (n=453) 26.2 (n=370) 28.8 (n=372) 38.3 (n=345) 36.4 (n=382) 

White, Non-Hispanic 34.0 (n=241) 37.0 (n=254) 35.7 (n=297) 29.4 (n=221) 33.9 (n=230) 43.4 (n=221) 40.1 (n=252) 

African American or Black, Non- 
Hispanic 32.9 (n=140) 31.5 (n=130) 28.6 (n=126) 22.3 (n=112) 21.0 (n=124) 29.5 (n=95) 25.5 (n=102) 

Other 22.2 (n=27) 34.5 (n=29) 30.0 (n=30) 18.9 (n=37) 16.7 (n=18) 27.6 (n=29) 42.9 (n=28) 
         

Male  26.9 (n=175) 28.9 (n=173) 22.6 (n=177) 21.2 (n=151) 28.4 (n=155) 29.0 (n=138) 32.5 (n=151) 

Female 37.3 (n=233) 39.6 (n=240) 40.2 (n=276) 29.7 (n=219) 29.0 (n=217) 44.4 (n=207) 39.0 (n=231) 
         

White, Female 43.0 (n=128) 46.2 (n=130) 42.4 (n=184) 33.3 (n=123) 36.9 (n=130) 48.9 (n=135) 45.6 (n=149) 

Black, Female 32.6 (n=89) 31.6 (n=95) 33.3 (n=78) 26.0 (n=73) 18.4 (n=76) 35.0 (n=60) 25.4 (n=67) 

White, Male 23.9 (n=113) 27.4 (n=124) 24.8 (n=113) 24.5 (n=98) 30.0 (n=100) 34.9 (n=86) 32.0 (n=103) 

Black, Male 33.3 (n=51) 31.4 (n=35) 20.8 (n=48) 15.4 (n=39) 25.0 (n=48) 20.0 (n=35) 25.7 (n=35) 
         

Initially enrolled as Commuting  
Students 28.6 (n=112) 42.3 (n=123) 35.3 (n=133) 28.8 (n=118) 31.0 (n=100) 36.1 (n=97) 29.8 (n=94) 

Initially enrolled as On-Campus  
Residents 34.5 (n=296) 32.1 (n=290) 32.5 (n=320) 25.0 (n=252) 27.9 (n=272) 39.1 (n=248) 38.5 (n=288) 

         
Initially enrolled in Learning- 
support classes1 20.8 (n=48) 23.9 (n=46) 21.1 (n=38) 25.5 (n=47) 9.1 (n=22) 29.2 (n=24) 15.8 (n=19) 
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Non-traditional2 0.0 (n=10) 0.0 (n=22) 5.0 (n=20) 0.0 (n=17) 50.0 (n=2) 25.0 (n=4) 25.0 (n=4) 
         

Pell Recipients 24.1 (n=162) 30.5 (n=203) 31.7 (n=230) 21.0 (n=195) 23.7 (n=186) 33.1 (n=160) 30.1 (n=186) 


